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What We’re Talking About Today 

•  Emergent literacy defined 
–  The skills, knowledge, and attitudes that are 

developmental precursors to reading and writing.—
Whitehurst  

–  All of the nonconventional reading and writing that 
precedes and develops into conventional literacy.—
Sulzby  

–  Emergent reading and writing are dependent. 
•  time, context, audience knowledge 

–  Conventional reading and writing are independent. 

Does the student: 
Know most of the letters most of the time? 
Engage actively during shared reading? 

Have a means of communication and interaction? 
Understand that writing involves letters and words? 

 

Daily Emergent 
Interventions 

 
Shared Reading 
Predictable Chart Writing 
Alphabet & Phonological 
Awareness  
Independent Writing with access 
to full alphabet 
Independent Reading  

Daily Conventional 
Interventions 

 
Guided Reading (Anchor-Read 

Apply) 
Word Study (Key Words + 

Making Words) 
Writing 
Independent Reading  

No Yes 

Does Your Classroom have 
ALL Students who are 

Emergent or Conventional? 
  

 
 
Combine the Emergent and 
Conventional Interventions 
• Shared Reading AND Guided 
Reading  
• Alphabet & Phonological Awareness 
During Word Wall & Making Words 
• Predictable Chart Writing (Share the 
Pencil) 
• Writing Instruction (Conventional 
Only) 
• Independent Reading 
• Independent Writing 

 
 

 

Use the list of Emergent OR 
Conventional Interventions 

No Yes 

Today:  Emergent Literacy 
Instructional Principles and Practices 
•  This morning: 

–  Principles and conditions that support emergent 
literacy 

–  Shared reading and core vocabulary 

•  Working Lunch:  
–  Core vocabulary in conversation 

•  This afternoon: 
–  Independent emergent reading and emergent writing 
–  Alphabet, phonological awareness, and concept of 

word 

Principles and Conditions  
that Support Emergent Literacy 

•  Knowledgeable Others 
•  Interactive Communication and Participation 
•  Repetition with Variety  
•  Cognitive Engagement 
•  Cognitive Clarity 
•  Personal Connection with the Curriculum 
•  Comprehensive Instruction 
•  Significant Time Allocation (approx 2.5 hrs/

day) 
•  High Expectations and Low Standards 
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CORE VOCABULARY, SHARED 
READING, AND PREDICTABLE 
CHARTS AS STARTING 
PLACES 
 

What is shared reading? 

“The interaction that  
occurs when a child  
and adult look at or  
read a book together.” 
 

– Ezell & Justice, 
2005 

Why Shared Reading? 

•  Shared reading is an effective way to build 
emergent literacy understandings. 

•  Builds & promotes use of oral language concepts. 
•  Offers an authentic context to foster expressive 

communication. 
•  Puts the child “in the book” through the 

conversation. 
 

During Shared Reading…  

•  The reader … 
– Encourages communication 
– Follows student’s interests 
–  Encourages	the	student	to	touch	and	interact	with	
the	book 

– Attributes meaning to all attempts 
– Makes connections between book & student’s 

experiences 
– Thinks aloud to model thought processes 
– Models using student’s communication symbols 

Traditionally We Have Used Generic 
Interaction Symbols with Shared Reading 

•  Use of open ended, generic  vocabulary allow adults to 
respond to students throughout the activity 

•  Use generic messages such Awesome!, Wow!, No!, and 
No way! on single message devices 

•  Consider long term utility and potential to use in OTHER 
books and activities when selecting messages 

 
all 

 
are 

 
can 

 
different 

 
do 

 
don’t 

 
finishe

d 

 
get 

 
go 

 
he 

 
help 

 
here 

 
I 

 
in 

 
is 

 
it 

 
like 

 
look 

 
make 

 
me 

 
more 

 
need 

 
not 

 
on 

 
ope

n 

 
over 

 
put 

 
she 

 
some 

 
stop 

 
that 

 
this 

 
turn 

 
up 

 
want 

 
what 

 
when 

 
where 

 
who 

 
you 

Set the Bar Higher: 
DLM™ First 40 in Alphabetical Order 
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FRINGE 
(ALPHABET ON BASE PAGE OF 

FRINGE) 

CORE 

A systematic approach to  
shared reading with beginners 

Follow the CAR 

Follow the C-A-R 

•  An approach to structuring shared reading 
interactions. 

•  Lead with a COMMENT. 
–       STOP and wait 5 seconds. 

• ASK a question. 
–      STOP and wait 5 seconds. 

• RESPOND by adding more. 

Language is the Key, 
Washingtonlearningsystems.org 

Put the CROWD in the CAR 

Corinne	Gandy	Watson,	2008	

CROWD 
• Completion 
• Recall 
• Open-Ended 
• Wh- Questions 
• Distancing 

Rotate	through	them	as	
it	makes	sense!	

Completion 

•  Leave a blank at the end of a sentence and 
child fills it in.  

•  These are typically used in books with rhyme 
or books with repetitive phases.  

•  Example, ”Brown bear, brown bear, what do 
you see? I see a white dog looking at ____," 
letting the child fill in the blank with the word 
me.  

•  Completion questions help students begin to 
understand the structure of language in 
books. 
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Recall  

•  Questions about what happened in a 
portion of the book that has just been 
read.  

•  Example, “Tell me what the little truck did.”  

Open-Ended 

•  Questions that do not have specifically 
right/wrong answers. 

•  Usually focus on the pictures in books.  
•  Example, "Tell me what's happening in 

this picture."  
 

Wh- Questions 

•  Questions that begin with what, where, 
when, why, and how.  

•  Typically focus on the pictures in books.  
•  Example, ”What does the man have?” 

Distancing 

•  Questions that relate what is in the book to 
experiences outside the book.  

•  Form a bridge between books and the real 
world.  

•  Example, ”You saw animals at the farm. 
What animal did you see at the farm?"  

Shared Writing:   
Predictable Charts 

•  Step 1: Write the Chart 
•  Step 2: Reread/work with Chart 
•  Step 3: Work with Cutup Sentence Strips 
•  Step 4: Be the Sentence 
•  Step 5: Make the Book! 

–  Publish the book in Click n Talk, Tar Heel Reader… 
–  Individual or small group fingerpoint reading. 
–  Add book to classroom library. 

WORKING LUNCH:  EXPLORING 
THE USE OF CORE VOCABULARY 
IN CONVERSATION 
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INDEPENDENT READING AND 
WRITING FOR EMERGENT 
LEARNERS WHO CAN DO NEITHER 
 

Convincing Yourself (or Your Paras 
or…) that Reading is Not Spinach 

•  Read children’s books to grow your classroom library and find 
materials for shared reading lessons. 

•  Start small and do it daily  
–  5-10 minutes  

•  Experiment with reading sources 
–  Books, newspapers, magazines, websites, Kindle, Nook, iPad 

•  Read your personal interests 
–  Gardening, cooking, model railroads, beach volleyball… 

•  Give yourself permission to put it down if you find it dull or 
difficult, but pick up something else. 

•  Give yourself permission not to finish everything you start 
reading. 

•  Read Applegate & Applegate “Peter Effect” article to increase 
your motivation because it impacts your classroom. 

To Get Your Students to  
Spend Lots of Time Doing It 

•  Need options for: 
–  what to read 
–  how to read 
–  where to read 

•  Need to  
–  build your reading muscles if they’re weak 
–  have access to reading materials beyond the 

classroom 
–  share what you’re reading 

•  Need to avoid distractions 
–  assessments 
–  rewards 

AIMMMM for Literacy 

•  Access 
– Wider and wider range of reading materials of 

interest, easy relative to student ability 
•  Interaction 

– opportunities to talk about reading (interests) 
•  Materials 

– 1,500/classroom goal 
– more than books and more than paper 
– within and beyond your classroom and the 

school day 

Building a 1,500-Book Classroom 
Collection on the Cheap 

•  Donations from families of (new/used) magazines and books. 
•  Donorschoose & Meemic mini-grants. 
•  Tarheelreader.org – on tech or in print. 
•  Scholastic warehouse sales and Scholastic points. 
•  Tumblebooks, We Give Books, and other online reading sites. 
•  Service projects 
•  Used book sales (libraries, thrift shops, garage and yard sales…) 
•  Free book sites like http://freekidsbooks.org/,  
•  E-bay (search specific authors, topics, children’s books, young 

children’s books, big books…) 
•  Printed song lyrics with kid illustrations or Flickr images. 
•  And… 

AIMMMM for Literacy 

•  Models 
–  of reading, listening, discussion, sharing. 
–  how and where to read 

•  Minutes 
–  10,000 hr. rule + vocab. acquisition issues 
–  to build weak reading muscles and interest 

•  Motivation 
–  Intrinsic 

•  extrinsic is distracting  
•  has failed to  lead to independent interest 
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Motivating Technologies for 
SSR 

•  Self-directed reading 
– Tar Heel Reader  (http://tarheelreader.org/)  

•  Beginning readers of all ages 
•  Favorites page use 

– Tumblebooks (http://tinyurl.com/3dmkakq)  
•  Varying grade difficulty and interest) 
•  Access through public libraries if your school 

doesn’t subscribe. 

Ways to Read When You “Can’t” 

•  Looking at, telling, and talking about (Wordless) picture books. 
•  Using books with high picture/text match. 
•  Following along with a taped book or a partner read-aloud. 
•  Following along with a talking word processor or screen reader. 
•  Shared reading with someone who already can read the text and will 

facilitate participation of the learner. 
•  Following along with a talking book on computer (e.g. websites like 

Starfall, Tar Heel Reader, Tumblebooks) 
•  Reading (“from memory”) a familiar book. 
•  High tech homemade talking books (e.g., Jing, Screencast-o-matic) 
•  Reading captioned movies and stories – e.g., Youtube (like The Pigeon 

Wants a Puppy, http://tinyurl.com/jwhe8b3 or Learn English with Subtitles, 
http://tinyurl.com/mp23ud9.  

•  Using Snap & Read (http://tinyurl.com/79umu6a ) to read aloud any 
onscreen text source, including Flash files (e.g., wegivebooks.com). 

Reading Props and Encouragement 

•  Bean bags and moon chairs and bath tubs… 
•  Snacks. 
•  Book blessings and read alouds. 
•  Books in the bathroom and everywhere else. 
•  Alternatives like Lyceum day, flashlight reading, 

beach reading, hammock…  
•  Personal photo books 
•  Technology – iPads, Nooks, Kindles… 

Emergent Writing 

•  What is it?  
– The marks, scribbles, lines, and randomly 

selected letters of inexperienced writers that 
precede and develop into conventional writing 
over time. 

•  During emergent writing students are 
learning: 
–  how to use a “pencil” 
–  experiment and construct understandings 
–  that writing is communication 
–  to represent their ideas 

Supporting Emergent Writing Growth 

•  Provide students with tools and materials 
to:  
– Write with:  (alternative) pencils 
– Write on:  (alternative) paper 

•  Help students to understand: 
– What writing is 

•  Written communication 

– How and why to write 
•  Models and interaction 

Supporting Emergent Writing Growth 

•  Provide students with:  
– Opportunities for writing 

• Wide, varied, regular, frequent 
– Encouragement and support 

• Writing without standards 
•  Interaction around writing 
• Diverse audiences and models of 

possibility. 
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Selecting an Alternative Pencil 

•  To get access to an alternate pencil, students DO NOT 
need to demonstrate: 
–  the physical ability to use the alternative pencil 
–  Knowledge of the letters of the alphabet 

•  Pick a pencil that is EASIEST for student to physically 
use. 
–  With limited, unreliable movements, pick one that has 

most potential to develop into a writing tool. 
•  Students learn about pencils and letters by writing.   
•  The pencil MUST provide access to the full alphabet. 
•  And always keep exploring for additional possibilities and 

greater independence. 

Alternate Pencils Can Be More Complex 
Writing With Alternative Pencils CD,   

Available from the Center for Literacy & Disability Studies  
University of North Carolina, Chapel Hill, NC 

No Prerequisites:   
Ways to Write When You Can’t 

•  Exploratory keyboard use. 
– With speech feedback at letter level. 

•  Exploratory hand-held writing tool use. 
– Pencils, pens, markers, chalk… 

•  Partner-assisted writing tools. 
•  Dictation to a writer. 
•  Exploratory spelling prediction use. 
•  Voice input. 

To Understand that Writing is 
Written Communication 

•  You need heavy doses of writing to 
communicate and either: 
– No copying, tracing, handwriting in isolation; 

or 
– When such mechanics are practiced in 

isolation they are followed immediately by 
activities with a communication focus. 

A Non-Example and  
Potential  Fixes 

•  Non-Example 
–  Kindergarten learning R’s 

•  Fixes 
–  Teacher model upper and lower case and mark with 

arrows.  
–  Students trace 2-3 times. 
–  Students write 3 times. 
–  Students and teachers brainstorm words with Rr and 

emphasize Rr sound. 
–  Students write stories using Rr about dinosaurs, 

pirates, trucks, and their classmate, Robert. 

What Writing Is 

•  Three key strategies 
– Anything taught abstractly and in isolation is 

immediately practiced in context. 
– Think-aloud models 
– Shared writing routines 
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Think-Aloud Models  
of What Writing Is 

•  Brief daily schedules 
•  Short to-do lists. 
•  Rules, steps, procedures 
•  Sign-in routines 
•  Thank-you, get-well,                           

happy birthday, happy holiday,      
Mother’s/Father’s Day… 

•  What I See 

What Should We Write About?  
What We Know (from Experience) 

Activity Lists 
Objects or 
Photos of 
Interest 

Remnant 
Books 

Presenting & Selecting Topics 

Ways to represent topics:  
•  Pictures 
•  Objects/Tactual Symbols 
•  Personal Remnant Books 
•  Classroom Remnant Lists/Charts 
 
Ways students could select choices: 
•  Partner assisted scanning 
•  Pictures in slide show 
•  Personal topic notebook 
 
 

Pictures 

•  Magazines 
•  Internet 
•  Coupons & newspaper inserts 
•  Personal pictures 
•  Classroom pictures 

Need to Understand  
How and Why to Write 

•  Experiences 
– Teacher modeling of child’s pencil. 
– Teacher modeling writing. 

•  Now you see it, now you don’t. 
– Chart stories to express common interests. 
– Writing without standards to explore pencil 

use and forms. 
•  One thing I could write (simple model). 

– Draw-write-read to label/describe. 

Modeling Writing:   
Now You See It, Now You Don’t 
•  Many children don’t know what writing is, or have been 

taught that it is tracing or copying. 
•  Model planning and drafting: 

–  Look through pictures on slide, think aloud, choose 
one. 

–  Think aloud and type 3 or fewer words on the slide. 
•  I like M & M’s. 
•  Candy.  Yum. 

–  Point to picture, point to words, read them aloud and 
point.  

–  Delete your text and say, “Your turn.” 
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Thoughts on Modeling How-to’s 

•  Continuous scribble, random letter 
production, letter-like shapes (through any 
pencil). 
– Model one-word label. 

•  Letter groupings, phonetic spelling at any 
level. 
– Model two-word heap (adjective-noun, noun-

verb). 

WRITING WITHOUT STANDARDS + 
ONE THING I COULD WRITE IS… 

And Possible Fixes 

•  Choose picture and tape to whiteboard. 
•  JR scribbles. 
•  You write one word (e.g., clown) and read it aloud. 
•  JR scribbles. 
•  You write another word (e.g., happy) and read it 

aloud. 
•  When done, say, “Wasn’t that fun writing together?  

Let’s put our names on our writing.  Let child write 
first, then you model convention. hand under hand. 

Encouragement and Support 

•  Never refer to emergent writing when 
talking with the student, or when the 
student is present, as: 
– scribble 
– kindergarten writing 
– emergent writing 
– driting 

•  It is WRITING. 

Encouragement and Support 

•  When children produce emergent writing 
(and can’t read it aloud to you): 
– Respond with enthusiasm. 
– Encourage them to “tell me more.” 
– What else can you write about (Hex Girls)? 
–  I can’t wait to see what else you add to your 

story. 
– What a great writer you are.  Tell us more. 

Encouragement and Support 

•  Kid can’t read aloud but can communicate 
at some level about the text. 

•  Responses: 
– Tell me about your writing. 
– Kid might say, “Like.”  
– Negotiate – Like writing?  Like writing about 

(Hex Girls)? Like talking about writing? 
– Encourage more writing. 

•  I’m glad you like writing (about Hex Girls). / Tell us 
more about (Hex Girls). / Me, too.  Now go write… 
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What Can Emergent Writers Publish? 

– Audiences 
•  Deliver thank you’s, greeting cards 
•  Send emails and instant messages 
•  Publish student work on the walls and online and 

in books and… 
•  Send writing home to families for response. 

– Write on wikis and blogs that families can respond to. 

– Coach audiences 
•  e.g., xpdlfkj thank you card.  
•  e.g., You’re welcome. I had fun reading with you.    

ALPHABET, PHONOLOGICAL 
AWARENESS, AND CONCEPT 
OF WORD 
 

Anchor Activity 

•  Daily writing without standards. 
–  i.e., Students write and read it aloud to you. 

•  A 5-step structure for beginning writers 
(Fisher, 1991) (after modelling ways to write, 
and the process). 
– Think (about what you want to draw). 
– Draw. 
– Write. 
– Put your name on your paper. 
– Read what you wrote to your teacher who date 

stamps and records on back. 

Why Writing without Standards 

•  Frees kids to demonstrate their writing 
without limits. 

•  Gives teachers full diagnostic information 
about child’s understanding of letters, 
sounds, words, and writing conventions. 
– Especially valuable progress monitoring 

without interrupting instruction to assess. 
 

Letter Name Knowledge 

•  Letter name knowledge is often a better predictor of early 
reading achievement than than phonemic awareness (Frith, 
& Snowling, 2000; Muter & Diethelm, 2001). 
–  Even children who have not yet learned to read are : 

•  17 times more likely to identify the 1st letter of their 
first name than any other letter.  

•  7 times more like to identify any letter in their first 
name than they are to identify letters not in their first 
name. 

•  More likely to identify letters that appear early in the 
alphabet than later in the alphabet.  

Teaching Alphabet Knowledge 

•  Read alphabet books (Tar Heel Reader, 100’s) 
•  Point out letters and print in the environment 
•  Provide opportunities to play with letter shapes and sounds  
•  ABC chart at children’s work area and on wall. 
•  ABC song and ZYX song. 

–  ABCDEFGHIJKLMNOPQRSTUVWXYZ 
•  Explicitly reference letter names and sounds in shared 

reading and writing activities. 
•  Use mnemonics & actions (familiar and concrete)  
•  Use student NAMES! (Name Wall) 
•  Talking word processors for writing with feedback at the 

letter level.  
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Personal Alphabet Books 

•  PowerPoint 
•  Apps like Book Creator or Click ‘n Talk or 

Comic Life… 
•  There are insufficient number of beginning 

reading books with characters or 
illustrations of disability. 
– Many that do exist are didactic and dreary. 
– Need to see possibility, see yourself in the 

book in imaginative, silly, naughty ways. 

Engaging Alphabet Instruction 

•  http://www.bemboszoo.com/ 
•  http://www.janefarrall.com/alphabet-books-

galore/  
•  Have Fun Teaching videos at Youtube, 

http://tinyurl.com/ns7hfcj.  
•  100’s at Tarheelreader 

What’s in a Name? 

•  Name Wall 
–  Randomly pick one kid’s name from a hat. 

•  King/Queen for the day. 
–  Interview child. 

•  3/4/5 + me. 
–  Look at child’s name with class. 

•  Talk about how many letters the name has.   
•  Spell the name aloud together. 
•  Look for other names with the same beginning 

letter. 
•  Talk about upper case and lower case letters.  Etc. 

Name Wall (Cont.) 

•  Write the name on a sentence strip as you say 
the letters aloud. 
– Cut the letters apart. 
– Have several different children come arrange 

them (compare to name as needed) 
•  Pass out paper. 

– Each child write target child’s name (and 
anything else they want) and draw a picture 
for the target child. 

Sign In/Sign Out 

•  Dozens of real reasons to sign in and out 
•  An accessible pencil to learn write name 
•  Several different pencils available: 

•  Computer with standard keyboard 
•  Computer with alternate keyboard 
•  Letter stamps   
•  Labelers  
•  Eye-Pointing Alphabet Displays 

Letters in Shared Reading  
and Writing  

•  During Shared Reading: 
–  Without our explicit direction, emergent readers are 

unlikely to pay attention to the print.   
–  Draw students’ attention to the individual letters they 

will find meaningful during shared reading. 
•  During Predictable Chart Writing: 

–  After you write, ask students to name the letters. 
–  Isolate the beginning sounds in words, and ask 

students to name the letters.  
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Using Foods and Actions 
•  When students struggle with specific 

letters: 
– Pair the difficult letters with foods students like 

or dislike: z for zucchini, m for M&M 
•  Prepare the food & take pictures so the association 

is memorable 
– Pair the difficult letters with actions: jump for j, 

yawn for y 
•  After teaching the actions, practice them by 

showing students the letter and asking them to 
name it and perform the action.  

   

•  Many typically developing children develop 
broad phonological awareness skills 
without direct instruction.  
– They learn about syllables and rhymes through 

nursery rhymes, chants, raps, and storybooks.  
•  When explicit instruction is required,  

– small group sessions  
– 10 minutes 3-5 times a week. 

•  What should the explicit instruction 
address?  

Teaching Phonological Awareness 

Example Instructional Activities 

•  Call attention to rhyme 
– “One two three, come along to me”  What two 

words rhyme? 
–  Read books, nursery rhymes, & poems with rhyme 

•  Segment morphemes and syllables 
–  Can you say only a little bit of “butterfly?”  What 

would butterfly be without the butter? 
–  Do you hear the doe in window? In doughnut?  

•  Focus on Alliteration  
–  Peter Piper picked a peck of pickled peppers. 
–  Phonemes not digraphs or blends. 

Strategies to Support Phonics 

•  Daily writing without standards, read aloud 
what you’ve written. 

•  Invented spelling (Spell it the way you think it 
sounds.  What sounds do you hear?) 

•  Once kids are learning initial and final 
sounds, and concept of word, teach the 
vowel rule. 

•  Writing with talking word processor set at the 
letter and word level. 

•  Modeling writing. 
 

When Working on Rhyming … 

•  Read and talk about rhymes in detail so students are 
comfortable with the text 

•  Reread rhyme and stop after each rhyme to let students 
identify the parts that rhyme 

•  Then, read again and ask students to fill in or signal the 
rhyming portion 

•  Finally, have children make up their own rhymes- 
choosing from words if they aren’t able to talk 
•  Remember: to extend activity, you can do the last two 

steps using writing 

Rounding Up the Rhymes:   
One Pattern 
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Rounding Up the Rhyme:  
 Two Patterns Focusing on Alliteration  

•  Initial and Final Sound Sorts 
–  Provide students with a picture of a car and a map and 

verbally label them. 
–  Show other pictures and label them asking the student 

to put them with the picture that starts the same.  
•  man, mat,  missile, mast, mother… 
•  can, cap, cat, cast, custard… 

•  New Twists on Old Songs 
 Sing a new version of Old McDonald Had a Farm 
 What’s the sound that starts these words: Basket, Bug, and Bill? 
 “b” is the sound that starts these words, Basket, Bug, and Bill, 
 With a /b/ - /b/ here and a /b/ - /b/ there 
 Here a /b/, there a /b/, e=everywhere a /b/ -/b/ 
 /b/ is the sound that starts these words, basket, bug and Bill 

Strategies to Aid Concept of Word 

•  Adult modeling fingerpoint reading. 
•  Child engaging in fingerpoint reading of familiar text. 
•  Echo reading/singing 

– The other day/the other day, I met a bear… 
•  Repetitive songs (with lyrics) 

–  John Jacob Jingleheimer Schmidt, Around the 
Corner, Miss Mary Mack 

•  Theme and variation songs (with lyrics) 
– Old MacDonald, Down by the Bay, In the jungle, 

the mighty jungle, Found a Peanut 
•  Word by word highlighting in digital text read aloud. 

Strategies to Aid Concept of Word 

•  Choral reading 
•  Text copies (no illustrations) for some students who really 

struggle. 
–  Writing experiences – chart stories more effective. 

•  Language experience sentence dictation  
–  Teach other classmates 
–  Chart stories 

•  Cut-up sentences into words, arrange, and read. 
•  Be the sentences. 
•  Use of finger spacing when writing. 
•  Model writing. 
•  Don’t forget predictable chart writing and shared reading. 

Beginning Reading/Writing 
Morning Message 

•  Think aloud as you write.  “I am going to write 
our morning message.  Dear Class, Dear, capital 
D-e-a-r, Class, capital C-l-a-s-s comma. 
(Pointing)  This is a comma and it means to 
pause when you’re reading…” 

•  Try one. 
•  Consider what questions or comments you might 

make.  What are teaching possibilities?  

Implications 

•  Sight word instruction is most effectively 
and efficiently implemented AFTER child 
has attained solid concept of what a word 
is AND how it is used in a sentence. 



Purposeful Emergent Literacy Leading to Conventional Literacy  
for Students with Significant Disabilities 

David A. Koppenhaver, Ph.D. 

Michigan Region IV AT Consortium 
Fall Workshop 
November 20, 2015 14 

Resources 

•  http://www.med.unc.edu/ahs/clds/ 
–  Center for Literacy and Disability Studies 

•  http://www.litdis.com 
–  Dave’s Literacy and Disability Resources 

•  http://tinyurl.com/pu2e4pl 
–  Roskos, Christie, & Richgels.  The Essentials of Early Literacy 

Instruction. 
•  http://tinyurl.com/p3rotcy 

–  NAEYC position statements on early leiteracy 
•  http://tinyurl.com/pjhwv7m 

–  ASHA’s Literacy in Individuals with Severe Disabilities page. 
•  http://tinyurl.com/p26mu9r 

–  Dorothy Butler, Cushla and Her Books 


